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Teacher training procedures and curricula are 
described as they relate to social and educational needs throughout 
American history. The lag betweeii training procedures and the needs 
of the time is documented, and those elements of curricula not 
included in training programs are identified. A review of historical 
events, documents of national suriveys, and educational practices and 
needs shows that ^teacher training' practices were slow in responding 
to identified needs of schools and , society. As a result of this 
review, it is suggested that teacher training alone will not increase 
the proficiency bf teachers to the extent demanded by the public and 
the teaching profession. There is a need to include in the training 
process elements not derived from school needs or social needs; these 
are the personal needs of the prospective teacher/ (Author) 
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The failure of the schools to respond to the changirit^; denands of 
contemporary society con be traced to the Inflexxhility of the methods 
hy which teachers are prepared. Initially, teacher trelning curriculia. 
vas concerned vith the teaching; of content — that is, because in the common 
school children were to he taught . to count and to perform simple compu- 
tations, teachers were tauf;ht basic arithifietic. As teacher training he-" 
came more formalized, however, changes in teachers colle/^ie curricula were 
instituted which, while still emphasizinfT the subJect^s taught in the schools, 
did give some attention to methods. Thus, during the last 70 years, atten- 
tion has been focused on subjects which are or should be taught in the 
schools 0 to teaching methods, and to experiences which enable prospective 
teachers to try out teaching procedures as they are learned. Then, during 
the late 1960s, attention finally began to be given to the total process 
through which an individual becomes' a teacher. Even so, it is deal* that 
if an individual is to become a teacher, able to r"espond to change, he 
himself must be taught in ways which respond tn his needs so that he may 
laodel the ways he was taught with others. 

There continues to be a lag between teacher preparation and social 
demands. . Moreover, any analysis of the relationships between social demands, 
educational practices, and teacher preparation in previous periods in Amieri- 
can history will demonstrate that a lack of concern for and awareness of 
the effects on children of their teacher has existed since 1790 and that 
little real modification in teacher training to respond to that lack of con- 
cern has occurred since 1900. The present state of our society calls for 
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a change in the relationship of teacher preparation to social needs, a 
change that will reduce the time that elapses between society's demands 
for change, the nodification, of teacher preparation programs and the 
changing behavior of teachers. 

■ In this paper teacher preparation curricula in various periods of 
American history will be exaiained in relation to t'he structijore and function 
of public schools and to the social, political, and economic conditions of 
each period. This will be done in order to show that the relationships 
among the various institutions over time served as the context into which 
practices in teacher preparation were developed without regard to the needs 
of teachers. Even when teacher needs were identified as an important ele- 
ment in teacher training, resistance to its inclusion was maintained. 

Democracy and the Common Man (I8I5-65) 

During this period in American history , which was a time of growth 
in basic social institutions, government became increasingly responsive to 
the individual; native and immigrant labor was utilized by industry; and 
expanding transportation networks enabled industrial growth and individual 
relocation to proceed at unprecedented rates. Concern for the rights of 
the individual could be seen in the growth of rationalistic religions, in 
the rise of abolitionism, in increased activity for women' s rights , and In ■ 
the organizing of labor. 

A concern for increasing individual competence began to manifest it- 
self BB a movement for more educational opportunity for larger ntambers 
of children and for moxe and broader purposes than before.^ At the secon- 
dary level a student coiild prepare for college or for trade. At the ele- 



mentary level, competence in self-direction vras reflected in coi^jnon 
school curricula, and the public gave some support for their implemen- 
tation. The percentage of the free population (as opposed to slave 
population) enrolled in all educational institutions in the United States 
increased from 13.9 percent in iQko to 19*9 percent by i860. At the same 

time, ^'public" school enrollment for free children between the ages of 5 

2 

and 15 increased from 69.8 percent in I85O to 85. 1 percent by i860. 
Such a large number of children in school naturally directed public atten- 
tion to the nature of the curricula and to the competence of teachers, 
(see Table l) 



Table 1 About Here - •• 

With the increase in the number of schools, teacher preparation 
came to be recognized as an area requiring formal attention. The ques- 
tion vas posed: Hov could teaching a variety of sub,1ects to large num- 
bers of children be' accomplished by those posessing little more knowledge 
than their pupils? But this sophisticated, professional demand for spe- 
cial training of -teachers was not supported by legislation or public funds. 

As early as l82p the need for practical experiences for prospective 
teachers had been advocated when Rev. Thomas H. Gallaudet, in a series of 
essays on a "Plan of a Seminar for the Education of the Instructors of 
Youth," suggested a practice school as one such institution: 

To such an institution let young men resort who 
are ready to devote themselves to the business 
of the instiTUction of ^youth. Let them attend a 
regular course of lectures on the sub;^ect of 
education, read the best works, taJte their turns 
in the instmiction of the experimental school 
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and after thus "beconinfr, qualified for their office 
leave the institution with a suitable certif ic.?.te 
or diploma ^ecomending them to the confidence of 
the, public. 

The idea of a practice school hecsune a reality vith institutions for 
teacher training, hut the first two of these vere not established until 
IS39 and l8liO. . T^eir establishrient vas influenced by' Hall's Lectures 
on School-Keeping^ of 1829, and by Charles Brooks' lectures in l837. 
Teacher Training in state universitiesbegan at the University of Indiana 
in 1853, but even so, financial and legislative, support for institutions 
pf teacher education vas slov in developing. 

A comparison of Hall's description of the characteristics of teachers 
and the curriculum of the first normal school shows a discrepancy between 
vfhat was suggested end what was actually being offered. Hall described 
the ideal common school teacher as one who possessed self control, liked 
children, and who was open to new ideas. He specified methods of teaching 
spelling, reading, arithmetic, geography, Tilnglish grammar, penmanship, 
history, composition, natural philosophy, and chemistry, but while the nor- 
mal school in Tfessachusetts in l839 offered coixrses in all of these content 
areas, it offered only one course in "the science and art of teaching with 
reference to all subjects" (see Table l) 

In Hall's Seminary in Plymouth New Hampshire, however, a four-year 
course was offered to men and three-year course to women, with each year 
being divided into four terms of eleven weeks each* A model or ]i{ractice 
school was supplied for ! demonstration purposes, and students were allowed 
to teach for one term in a local school. Por the times, some few inno- 
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vations were used in conclucting the classes. For exaJiple, in spelliaf^ 

the teacher dictated the words, the pupils copied; in aritlimotic atten-' 

tion was paid to carrying; and in reading accurate prononnciation was 
- 8 

stressed. ^ 

The teacher characteristics end methods specified by Hall were re- 
flections of his own experiences^ as a teacher. The few teacher training 
programs then in existence did offer some practical courses (for example, 
the science and art of teaching; all subjects) in addition to practice 
teaching, hut most of the content was related to the curricuJ.um of the 
common schools (reading;, writing, arithmetic). Thus, the apprenticeship 
system of the preceding period was gradually supplanted by trainin£;- 
institution experiences" which provided the prospective teacher with know- 
ledge of the curriculum of the common school, and by facilities for prac- 
tice teachinr;, but little else. The principal of the normal school demon- 
strated the ^'correct" way of teaching and those teachers who could copy 
his style were considered successful. It is hi/^hly unlikely that orif:;i-' 
nality was encouraged or that teaching methods were adapted to the indi- 
' vidual traits of prospective teachers. Any originality in teachinf?; would 
have to occur after teacher preparation. 

The existence of relatively few institutions that provided teacher 
training was, of course, reflection of the lack of a desire by society for 
professional preparation of common school teachers. 
Post--Civil War Period (l065-«1900) 

This Deriod saw a dramatic increase in the total population of the 
United States coupled with the movement of population to the cities. I'iliere 
as in 1870 6U. 8 percent of all American Children (including children who 
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had been slavoR) "between a'^es 5 and lO were enrolled In TMihllc schooln, 

by 1900 the fi?:;ure had nassed 71 j^ercent, or more thnri I5 million chil- 
9 

dren. 

By 1900 compulsory school attendeiace laws had been passed by 32 
states (mostly in the North and West), and with the enactment of these 
Iciws, children vrho previously would not have attended school or who would 
not have remained there became the responsibility of the rjchool. In 
effect, these laws forced diversification of curricula go that the varied 
needs of a heterogeneous population mi r^ht be satisfied. 

T'lational labor and reform movements dTirinr; this period prompted a 
growing awareness of the importance of the individual and contributed to 
an expansion of tax-supported elementar:^/ .<-^nd secondar;^/' schools. For the 
first time, elementary end secondary education came to be seen as obli- 
gatory for all citizens. 

In this same period, the normal school gained status as an institu- 
tion devoted entirely to teacher preparation. Accordinf^ to one observer, 
the normal school obtained public support because "it was abundantly 

evident that former students and graduates of these schools were better 

* 10 
teachers than those educated elsewhere." Probably more teachers were 

prepared for teaching in elementary and secondary schools by normal schools 

than by any other institutions. City training classes (one-year teacher- 

tridning programs), colleges, and some universities contributed to the 

total number. 

There was also, for 'the first time, some evidence of increasing 
concern with the competence of teachers in matters other than the teaching 
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curriculum. In the 1060r, in Osvci^o, Wew Yor!; , fcllovGrc of T^estalozsi 
influenced the teacher-trainin,«^ prof^rnjus by requirjhr that practice 
teaching in a model school he accompanied hy written lesfson plans. The 
Oswego school also offered an advanced training:; course which included, 
philosophy of education, school history, school law, science of govern- 
ment, school organization and discipline, and theory and practice of 
school economy. There were, as well, frequent criticism lessons in- 
volving evaluation of demonstrated teaching techniques. This involve- 
ment with children in a practice teaching situation was followed (in 187'+ 
in Massachusetts) hy a term of apprenticeship with a regular teacher. 
During this^ period of training, prospective teachers were encouraged, to 
ohserve children and to keep records of their observations . 

One of the earliest inadequacies in teacher education, however, was 
the hrief period of time devoted to the preparation of teachers who were 

to teach increasing numbers of subjects at various grade levels to chil- 

12 

dren with diverse abilities. Two or three years spent in a normal school, 
and single-year city training classes (see Table 2) did not give sufficient 
time for extensive and intensive preparation. Graduates of colleges and 
universities in particular were not professionally competent. For ex- 
ample, at Cornell in 1886-87, preparation for teachin.'^ consisted of the 
study of the history of education, a "seminar" devoted to the study of 
the university library and to the methods and operations of a school, and 

the science of education, "as ^deduced from the intellectual, physical, and 

13 

moral nature of man." 



Table 2 About Hero 



Apparently vith a viev tovard involvin^^; prospective teachers in 
practical situations, and perhaps responding to othor, more subtle 
pressures, the -American TTormal School Association in 18T0 recommended a 
tvo-year program vith emphasis on observation and on "Theory and Practice 
of Teaching;* And though the Association did not recom?nend practice 
teaching, betveen i860 and 189O the number of schools having directed 
observation and supervised teaching did increase considerably. 

This increase in the number of institutions requirin;^ practice 

teaching was accompanied by criticism. In I8ST. a group which surveyed , 

practice teaching procedures in 7^^ schools vas critical most often of 

(1) preparation of lessons. by the teacher, (2) energy of the teacher, 

(3) personal habits, (U) power to s^in love and respect of pupils, (5) 

ability to control, (6) questioning, (7) teaching power, and (8) ability 

15 

to awalcen and direct mental growth. The critics sufj^ested that teachers 
would. not only be expected to present subject natter; they should also . 
be sensitive to children's needs, 

T^-ro activities that began late in the nineteenth centxiry, but which 
were to have an effect on teacher education practices in the twentieth 
century^ were, a demand for teacher certification and the rise of regional 
accrediting agencies. Both resiilted from a desire for more competent 
teachers. The demand for teacher certification ultimately resulted in 
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control of certification beinr; placed in ,the hands of lar,re administrative 
units so that "by 1911, a majority of states ho.d certification requirements, 
including requirements for specific courses in peda^^ogy. Unfortunately , once 
established by statute, coxirses in teacher , training became set into a pat- 
tern difficult to change. 

Regiorxal accrediting agencies had an_effect similar to that of the 
legislation specifying requirements for a teacher: they reduced curricular 
freedom in teacher training. To be accredited, secondary schools were re- 
quired to offer specific courses.' This, In turn, affected the curriculum • 
of training institutions by requiring them to offer training for teaching 
the specific courses offered in the high school. 

In normal schools dioring this period, there was wide use of practice- 
teaching experiences. These experiences allowed trial of theory by prac- 
tice, with field experiences accompanied "by directed observations of chil- 
dren, varied organizational patterns of teaching plans, and a sensitivity 
to children's needs that had not been shown in earlier formalized programs. 
Unfortunately, the desire to raise standards of quality for teachers re- 
sulted in an imposition of standards for the certification of teachers 
and institutions which took the form of specified courses and classroom 
hours. The need for flexibility was becoming apparent but the procedures 
for its accomplishment were yet to come. 
Progressive Period and the New Deal (190O-H5) 

■An increase in corporate activities ^ the growth of monopolies, and the 
concentration of wealth during this period provided ammunition for muck- 
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rakers, radical thinkers, and unions in their push for le.r;:islative re~ 
foims having to do vith the protection of the individual within the so- 
ciety.' Concern vith the education of the "whole" child in elementary 
school, and with proviclin/5' an education for all younr^" people at the 
secondary level, paralleled this drive for social reforms and was, in 
part, an outgroTrth of it. The formalisin of the traditional elementar:,'- 
schools was not relevant to the preparation of socially aware youn^o; chil- 
dren, nor was the tracTitional hirfi school, with its emphasis on pretiar- 
ation for college, meeting the needs of vocationally oriented youth. 
TiThen viewed in terms of numbers, enrollment in public schools for chil« 
dren a^es 5 to 17 increased . from 15.5 million to 25.5 nillion from 190O .. 
to 19^+5, and increase from 71.9 percent to 81+. H ^^ercent of the number of 
children in the school-apje population. 

Ihirin.fic this joeriod, new ways of looking at children and society were 
developed. The influence of Dewey in establishing the importance of ex- 
periences in learning was strengthened by the work of Thorndike , Terman, 
Qjid Cattell in the field of educational measurement. In psycholo^^/*, the 
views of the '^connectionists'' and *'behaviorists" in the 1920s pnd. 1930s,, 
rrave way to the "field" psychologies of the 19^+03. Sigmund Freud's 
psychoanalytic theory and the social psychology of Oeorge Herbert Head 
offered a conception of the relationship of nan to his society that had 
profound influence on all areas of education. Learning and teaching in, - 
the home arid in the school >rere seen to be closely related to each other. 



- 11 - 



As the curriculum of the elen.entfirj'* school tmd of the hir;h school 
became nore diversified in response to increasin?' nui.ihorG of students, 
both educators and the public hecane avarc of the need for a longer period 
of teacher preparation and. an increase in the quality of instructio/?. (see 
Tahle 3). One area in vhich the quality of teacher instruction vas im- 
proved \ras field experiences. In l899 there w.s. a recommendation fron 
the Commission on Normal Schools that the same schools should *be used for 
classroom observations and prsLctice teaching; observation should begin in 
the Junior year and the supervised practice should continue throughout the 
senior year. The teacher-training curriculiin was to include a year oach 

of psychology, pedagogy, observation, and practice-teaching- The shift 

IT 

in emphasis in training from subject matter to child had began. 



Table 3 About Here 



Practice teaching and student internship were the procedures through 
'vyhlch prospective teachers became acquainted with the real iro rid of the 
classroom. Before 1909 secondary school teachers had had little if.any-- 
contact with classrooms xmtil graduation from college; subject matter com-- 
petence was the primary consideration. By 1920, however a period of In- 
ternship was seen as helpful for relating theory to practice. Internship 
usually came after the four-year program as an additional fifth year. 

This practice continued for secondary teachers during the 1930s and 19kO$i 
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"because of the surplus of teachers and a trend toward extension of teacher 
preparo.tion. In some institutions, practice teachin.:;^ was a pi^erequisite 

for the internship. 

\ 

Standards set in 192^1 by the American Association of Teachers Colleges 
for accrediting normal schools and teachers colleges included the equiva- 
lent of one year of ohservatiou, and practice of not less than l80 hours. "^^ 
Moreover, official recognition of the inportance of the ^ob of teachinf;^ vas 
replacing department requirements. But in spite of the f^roving emphasis 
on practice teaching and intemshJp experiences, teacher education con- 
tinued to be plag\ied by dissatisfaction of students and teachers,, and hit- 
and-miss placement procedures. A second survey of student-teaching train- 
ing methods in 19^5 centered on the nature of the experience and its place 

in the total curriculum, and the placement of responsibility in student 

20 

teaching supervision and evaluation. 
Changing Curricula 

The decline of normal schools and the rise of four-year colleges was 
a result of the increased emphasis on academic competence . In 1920 there 

137 state normal colleges and only U6 teachers colleges in the United 
States. By 1952 there vers only a few normal schools and over 200 teachers 
colleges. 

Curricula in these teacher training institutions showed a trend to- 
ward acadKnlcally demanding preparation. In an analysis of the catalogues 
of l8U teachers colleges and noarmal schools in 1927, Rugg found: 
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• ..at present tliere ir? an ap,siunption that 
the professional training of a teacher i^r. 
to be obtained through courses in educa- 
tion and psycholof^y and through so-callei 
methods courses. The renaindcr of the 
required irork of the student is apparently 
general cultural materials, organised 
with little reference to their value to 
. a prospective teacher as to content she vill 
teach or as to background mp.terials for her 
subsequent teaching activity. 

He noted further that nearly one-fourth of the total 3:nount of pre- 
scribed classwork was in education and psychology. Methods courses con- 
stituted 17 percent of the reminder; the institutions clai:ned that a^ia.p- 
tation of academic subject matter to the professional needs of teachers 
•was accomplished in these courses. 

At the sajne tine, land-grsuit colleges and universities were in- 
creasing their offerings of professional courses for teachers. In a 1930 
survey of kk land-grant colleges offering courses for teachers, 36 in- 
stitutions listed required professional courses. In the order of fre- 
quency of offering, these were: 

1) educational psychology; 

2) observation and supervision in student teaching; 

3) generaJ. psychology; 

k) principles of education; 

5) methods In subject matter; 

6) history of education; 
T) general methods; 

8) introduction to classroom; 

9) administration; 
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10) tests and raeasureiients ; 



ll) techniques of teaching. 
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It is important to note that in normal schools, teachers, colleges, and 
land-f^rant institutions, there were no foCTiol provisions for the pre- 
paration of teachers which i^^ere responsive to the chanf3es taking place 
in elementary education. The impact of the new vrew of the child aff« a 
learner and as a memher of society were .not apparent in teacher-training 
curricula. This lack was of concern to some educator.^. 

procedures for analyzinc problems prior to the revision of teacher 
training curricula were recommended in 1926 hy one educator. These pro- 
cedures consisted of (l) Joh analysis of teaching: activities and duties; 
(2) analysis of learning problems of children 3 (3) information analysis; 
{h) trait analysis of teachers in service; (5) analysis of children; and 



were responding to other considerations in determining their curriculvcn. 
In order of frequency the considerations they responded to were: 



1) demands hy employers (school districts); 

2) state certification requirements; 

3) requirements for federal support of pro/^rans; 
k) demands hy students: 

5) state legislative enactments: 

6) desire to round out courses in projjram: 

7) community demand for support; 

8) faculty promotion of courses; 

9) endorsement of special suh^lects for teachers. 



(6) study of placement facts. 
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institutions, however. 
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The nain causes of chanr;e in teacher training curricula, durinr, thnn 
period were demands of local school districts and the requirenentrj of 
state certification. There was no intent to pre-nare teachers for leader- 
ship roles in the schools, and apr^arently there was little pre-oaration 
in the emer.fi^ia^ philosophy of educatinr; the whole child. Tho ntate of 
teacher education in 1935 is perhaps hest sumarized in the followinf^ 
recommendation: 

The prepai'ation of teachers and other educational 
workers should he determined hy the deiiiandc which 
will he nade upon thern in the different types of 
positions and not by arbitrarily or traditiono-lly 
set refiuirenents for raa,^orn or minors. This ri- 
plies that: 

(a) Conpetence in the total work of tho teacher 
should be the criterion for detemiininr^ curriculu^a 
content and arrangement. 

(b) Graduates should be aware of the dersirable 
elements in preseat educo.tional practice and also 
sensitive to needed chanp;e in educational, pro- 
cedures. 

(c) Graduation from curricula for teachers should 
depend upon mastery of the content and skills 
demanded ^by the work to be performed and not by tine 
spent or courses passed*^^ 

At the close of the period, a special coiomission of the Committee on 

Standards and Surveys of the American Association of Teachers Colleges » 

surveyed laboratory practices of 157 teacher education institutions. The 

recommendations of the Commission emphasized the need for laboratory ex- 

periences over the entire length of his college experience. These re- 

coarmendations had some similarities to those specified in-lSST."" Although 
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laboratory experiences weie considered important, they vere not integrated 
into a total curriculum in a vay vhich provided relevant experioncen, He- 
peated pleas were made "by conmissinns , survey rjroups, vjnd individual edu- 
cators to make teacher training; nore responsive to the needs of schools, 
society, and of the prospective teacher. The question remained: V/hy 
did the problem continue to exist and what could be done about it? 
contemporary Period (19^5-73) 

The educational practices begun inuaediately before Vforld War 11 con- 
tinued to dominate the schools for some time after 19'i5. The events of 
the intervening years, however, affected educational needs to an extent 
not then realized by the schools.. Anerica's new- found status of world 
leader, technological advances , and population shifts froa southern rurpJL 
to northern urban centers affected a reconsideration of the relevance of • 
school prograrts co the needs of post-war America. 

Concern for academic competence in the early 1950s had such chrunplons 

as Bestor, Richover, and ConaJit. Their writings exemplified a growing 

popular and professional rejection of "fads and frills,'' and encouraged 

the teaching of basic skills in reading and other content areas. The 

••fads and frills'' vera "life ad,lustnent" currlcultra activities, and com,- 

30 

munlty involvement; in the school. The launching of the Russian Sput- 
nik satellite marked*, the end of U» S. interest in fsocial adjustment and 
Introduced a period of concern with basic content in mathematics, science, 
and foreign languages, Qn& federal suj^port for the preparation of teachers 



- 17 - 



ip theso subjects folloirei^. Vith tho. t*^RtaV)lir>hnen1. of Mor.Tt.h, I'lducnt.lon 
anci Welfare as? a:i^CabinGt office > education bccnne an iter'. oP national 
priority(see Table h). 



Table h About Here 



Federal le£jislation — chiefly the National* Defence Education Act of 
1958, vhich had provisions for support of institutes for training tea- 
chers and for support of school curriculun development — had considerable 
impact on teacher preparation. Other federal action that had a direct 
effect on educational practices included the Sconornic Opportunity Act 
(196U), the Elenentary and fSecondary Education Act (lO(>5), and the 
Education Professions Development Act (l967)» These acts supported 
educational programs in local public and private schools and provided 
direct support to prospective teachers and teacher training institutions. 
Prom I96U to 1970, and increasing enount of support was received by in- 
stitutions with educational progrons that were conccraed ^rith the 
"culturally different" child. !tore recently, federal financial support 
has Gone to educational procroms with community involvenent. 
Teacher Preparation 

The growing concern for the individual child that followed Uorld 
War II, manifested itself in practices that, in both content and school 
organization, enphasized physical and mental healthf and nulti-ac^f 
nrulti-grade grouping. These practices were not iridespread, however, 

ERLC 
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In 1953, for exanple, a survey of the relationships between elenentary 

school curricular practices and teacher education prepai^abion disclosed 

serious divergence. The ^2 institutions sampled revealed thece concerns: 

1) rigidity and crystalization of practices exhihited 
the indifference and inertia of public schools. Student- 
teachers cannot practice vhat and hov they were taught; 

^ 2) academic colleagues have a traditional concept of 
education and resist curriculum change; 

3) children are so accustoned to traditional practices 
ir. their school that the practices are difficult to 
change; 

U) teaching loads are too heavy; 

5) students fear newer practices will "be disapproved; 

6) training (two-year curriculum) is too short; 

7) there is no selection or there is an inadequate 
selection of teacher candidates; 

8) cooperating teachers have little training; 

9) there are too few opportunities to observe newer 
practices in public school; 

10) there Is a lack of cooperation between teachers of 
professional courses and teachers of laboratory 
experiences,^ 

Staff members of teacher-preparation institutions identified the 
problems within the institutions and outside of their programs that re- 
flected ttelack of a guiding rationale, but in the absence of an explicit 
rationale one must be inferred. The pattern in 1963 for high school 
preparation, for example (see Table 1*), suggests aninlmal emphasis on 



professional courses and a mpJcLmuji of sub^loct courses. Tho inferred 

rationale for vhat resulted in inadequacies, then, vould he that ncthods 

courses and field vork experience have little place in preparation for 

secondary school. teaching. 

The growing dissatisfaction vith common school curricula in the 

1960s was acconpanied hy an avareness that a prerequisite for 'SUch change 

vas change in teacher preparation, since flexibility in teacher training 

practices ni/iiht result in greater flexibility of teaching T>ractloes. 

If teachers -to-be axe to be developed to their fullest 
potential, the rigidities in thinking which hold to these 
closely prescribed (curriculum) structures must be re- 
mo\'6id. First, thought and concern nust be for the person 
and how he grows and develops • Planning programs can then 
follow, respecting the individual. 

This call for greater sensitivity to the needs of the prospective teacher 

was acconpanied by studies made of students in the process of becoming 
33 

teachers . 

Teacher training curricula in the past 25 years have exhibited their 
greatest lag in how they respond to the educational needs of the prosT^ective 
teachers. With the exception of those experimental r^rograms supported by 
federal funds or foundation jgrants, teacher preparation programs are 
largely unchanged from vhat they were 25 years ago and only slirxhtly 
different from vhat they were 50 years ago. In 1963, Conant sortmled 35 
institutions preparing elementar:/' school teachers and 27 Institutions 
preparing secondary school teacher^. Their curricular offerings(see Tcble 
k) vere basically the same as those offerings found by the National Survey 
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of the 3ducation of Teachers in 1935 (see Tahlo 3)."^*^ In both survevs, 

institutions appeared to he responcling to scliool needs and soci?J needs 

that no longer existed and hardly responding at all to the needs of the 

prospective teacher. 

Under pressure from students, parent and conunUnity groups and corae 

professional organizations some institutions exe responding to desparate 
36 

needs, hut the responses are scattered and disor/^anised. 

The one trend in teacher education which apr)ears to he renpondin^ 
to the various pressures and needs is perfornance-hascd teacher education 
(PBTE). 

Although it ^-^ained proriinence in the late lo^Os in the ten elemen- 
tary education models funded hy the U.S. Office of Education, * it has 
antecedents dating to the development of lesson plans in the late 19th 
century. PRTE contains elements vhich if realized could provide the 
first change in teacher training truly responsive to the needs of hoth 
society and individual teachers. These elements include: 

1) Compete ncies( knowledge, skills > hehe.viors)to he demonstrated 

hy the student are: 

(a) derived fron explicit conceptions of teacher roles; 
(h) stated so as to nake possihle assessnent of a student* s 

hehavior in relation to specific conpeteneies , and 
(c) made paiblic in advance; 

2) Criteria to he eraployed in assessing competencies ore: 

a) hased upon> and in hanaony with specified competencies , 

b) explicit in stating expected levels of mastery under 
specified conditions ^ and 

(c) zaade public in advance; 
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3) Aosessnent of the student's conpetency; 

uses his perfomance as the -prinary source of evi^lonco 
ta3ces into account evidence of the student's knowledr^e 
relevant to planning for, analyzing, interpreting, or 
evaluating situations or "behavior, and 
strives for objectivity, 

U). The student's rate of progress throuj;h the progron is de- " 
temined "by demonstrated competency rather than by ti^ie 
or course completion ; 

5) The instructional program is intended to facilitate the 

developnent and evaluation gf_.the, student's achieyement 

of competencies specified. 

IJhether or not this nev trend Trill offer the responsiveness in 



(a) 
(b) 

(c) 



teacher education called for over the past 100 yestrs, renains to he seen. 
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